Northbourne
Pupil Premium Strategy Statement

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we
intend to spend the funding in this academic year.

School Overview

Detail Data
Number of pupils in school 313
Proportion (%) of pupil premium eligible pupils | 21%
Academic year/years that our current pupil 2025-2028
premium strategy plan covers
Date this statement was first published 15t September 2025
Date on which it will be reviewed/updated End of each academic year
Statement authorised by Governing Board Resources Committee
Pupil Premium lead Andrew Denham & Becky Parsons
Governor / Trustee lead Simon Hodder, Resources Committee

Funding Overview

Detail Amount
Pupil premium funding allocation for 2026-27 £78,170
Pupil premium funding carried forward from previous years: £0
Total budget for this academic year £78,170
Planned spend for 2026-27 £78,170

Context

Between 2023-25, the school experienced a period of significant leadership instability and
organisational change. With new leadership starting in September 2024, there was, by
necessity, a sharp focus on reestablishing high expectations of teaching and learning and
rebuilding. This disruption has inevitably impacted the consistency of strategic
implementation, including aspects of the previous Pupil Premium Strategy. As a result,
progress for disadvantaged pupils was not as strong as intended, and outcomes in several
key areas remain below both school expectations and national aspirations.

With these foundations now in place, this strategy has been reviewed and revised, ready
for 2026-27, with a closer link to the schools SEF and SDP. The school also gained a
clearer understanding of the specific barriers affecting disadvantaged pupils and the areas
requiring the greatest strategic focus.

Leaders are confident that the strengthened strategic direction, alongside improved
systems for monitoring and evaluation, will enable more sustained and measurable
improvements for disadvantaged pupils over the next three years.




Part A: Pupil Premium Strategy Plan

Statement of Intent

At Northbourne Church of England Primary School, our vision is Nurturing
Excellence. For us, excellence does not mean expecting everyone to be the same or to
achieve the same things. It means helping every child to grow, flourish and become the
very best version of themselves. That means working hard, being curious, making
mistakes, persevering when things are difficult and taking pride in doing things well.

Our three values of Courage, Compassion and Community will continue to sit at the
heart of everything we do. We want our children to have the Courage to challenge
themselves and try something new; the Compassion to be kind and think about others;
and to understand that they are an important part of our community, with a responsibility
to make it the best it can be.

We are committed to ensuring that all pupils, regardless of their background or
barriers to learning, are given the support and opportunities they need to thrive.

We recognise that disadvantaged pupils may face additional challenges both inside
and outside of school, and we aim to remove these barriers so that every child can
achieve highly in all areas of their education. We look closely at the academic progress of
pupils who are disadvantaged as well as using other relevant internal data, including
attendance rates, SEND needs, as well as information on wellbeing and safeguarding, to
build a clear picture of the current needs of our most vulnerable children.

Our Pupil Premium strategy focuses on:

e High-quality teaching for all — ensuring disadvantaged pupils benefit from
consistently excellent classroom practice.

e Targeted academic support — providing timely interventions to close attainment
gaps in reading, writing and mathematics.

e Wider strategies — addressing non-academic barriers to learning, such as
attendance, wellbeing, and access to enrichment opportunities.

Our goal is to ensure disadvantaged pupils make at least good progress, develop a love
of learning, and leave our school with the knowledge, skills, and confidence they need to
succeed in the next stage of their education and beyond




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge

Detail of challenge

1

Internal and external assessments indicate that maths attainment among disadvantaged pupils is significantly below that of
non-disadvantaged pupils. We need to take steps to close the maths attainment gap, particularly in Years 2, 4 and 5.
School-wide, only 30% of disadvantaged pupils are at ARE in maths compared with 72% of other pupils, a 42-point gap.

Assessments show that a significant proportion of our disadvantaged pupils are working below Age-Related Expectations
(ARE) in reading, so we need to strengthen early reading and phonics. In Summer 2026 Reception disadvantaged
reading was only 17% compared with 87%, while the phonics pass rate was 40% in Y1 compared with 88% and 50% in Y2
compared with 94%. We also need to improve reading attainment across KS1 and KS2. Overall disadvantaged reading
ARE in Summer 2026 was 45%, compared with 78% for other pupils, and the Y2 and Y6 gaps are particularly large.

Assessments in Summer 2026 indicate that we need to focus on improving writing attainment, including access to
Greater Depth. Only 38% of disadvantaged pupils were at writing ARE compared with 69% of other pupils, and 0%
achieved GD, compared with 14% of other pupils.

A significant proportion (38%) of pupil premium pupils also have SEN needs and this has highlighted that we need to
prioritise disadvantaged pupils with additional vulnerabilities, particularly SEND, in order to address their barriers to learning
so they can thrive.

Our EYFS Baseline Assessment show that there is a proportion of our disadvantaged pupils who enter school with lower
vocabulary and oral language development, affecting their reading comprehension and writing into KS1 and beyond.

Our attendance data over the past has shown that we need to prioritise improving attendance and reduce persistent
absence. Disadvantaged attendance has fallen to 91.3%, compared with 96.1% for other pupils, and only 30.6% improved
their attendance during 2025-26. Our observations and assessments indicate that this absenteeism is negatively impacting
our disadvantaged pupil’s progress.

Our monitoring of Pupil Premium children indicates that a high proportion would miss out on a wide range or cultural
capital experiences, including extra-curricular activities, that may be a limiting factor in their personal development,
were it not for PP funding.




Intended Outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

Challenge

Intended outcome

Success criteria

1.

Improved maths attainment and progress for disadvantaged pupils. The
attainment gap between disadvantaged and non-disadvantaged pupils will
reduce, particularly in Years 2, 4 and 5. A greater proportion of disadvantaged
pupils will achieve ARE, with assessment demonstrating that identified gaps
in number knowledge, fluency and mathematical understanding are closing.

We will see an increase of disadvantaged pupils at maths
ARE from 30% to at least 50%, with at least 70% of those
currently below ARE making accelerated progress.

Improved reading and phonics outcomes for disadvantaged pupils from
EYFS to Year 6. A greater proportion of disadvantaged pupils will meet the
expected standard in the Year 1 Phonics Screening Check and achieve ARE
in reading. The attainment gap with non-disadvantaged pupils will reduce,
particularly in Reception, Year 2 and Year 6, with pupils who are behind
receiving effective support to catch up rapidly.

Consistently high-quality delivery of RWI across the school, with staff
increasingly confident and skilled in teaching phonics. Assessment and
grouping are accurate and responsive, disadvantaged pupils who fall behind
are identified quickly, and a greater proportion make accelerated progress and
achieve the expected standard in the Phonics Screening Check.

At least 70% of disadvantaged pupils pass the Y1 phonics
check, with 90% making expected or better progress
through RWI and rapid catch-up for pupils who are
behind. Also, we will see an increase in disadvantaged
reading ARE from 45% to at least 60%, reducing the
school-wide gap from 33 points to below 20 points.

Improved writing attainment and progress for disadvantaged pupils. A
greater proportion will achieve ARE, reducing the attainment gap with non-
disadvantaged pupils. Disadvantaged pupils who are securely working at the
expected standard will be appropriately challenged so that an increasing
proportion are able to demonstrate Greater Depth

50%-+ of disadvantaged pupils achieve ARE in Writing;
70%+ of those below ARE make accelerated progress;
the attainment gap between disadvantaged and other
pupils reduces; and disadvantaged pupils with the
potential for GD are identified, tracked and demonstrate
measurable progress towards/achievement of GD.

Disadvantaged pupils with SEND and other additional vulnerabilities
make strong progress from their individual starting points. Barriers to
learning will be identified early and provision precisely matched to need.
Monitoring will demonstrate progress against individual targets alongside
increased independence, engagement and successful access to the wider
curriculum.

100% of disadvantaged/SEND pupils have sharply
defined individual academic targets, reviewed termly, with
at least 70% making strong, measurable progress from
their starting points.




Improved oral language, communication and vocabulary among
disadvantaged pupils, particularly in EYFS and KS1. Pupils entering
school with identified language gaps will receive early, targeted support, with
assessments demonstrating improved vocabulary, communication and
language skills and increased readiness for reading and writing.

Assessments and observations indicate significantly
improved oral language for all pupils. By the end of
Reception, at least 90% of disadvantaged pupils will
achieve the Communication and Language Early Learning
Goal, with termly assessments showing sustained
improvement in listening, attention, understanding and
speaking from their individual starting points.

Attendance for disadvantaged pupils improves and persistent absence
reduces. The attendance gap between disadvantaged and non-
disadvantaged pupils will narrow from the 2025-26 baseline, with a greater
proportion of disadvantaged pupils improving their individual attendance.
Persistent absence will be identified and addressed early so that poor
attendance has less impact on pupils' learning and progress.

Raise disadvantaged attendance to at least 94%, reduce
the attendance gap to below 2 percentage points, and
secure improved attendance for at least 70% of
disadvantaged pupils whose attendance is below 95%.

Disadvantaged pupils have equitable access to the school's wider
opportunities and cultural capital offer. Participation in trips, residentials,
clubs, enrichment and other extracurricular experiences will be monitored to
ensure disadvantaged pupils are not prevented from patrticipating because of
financial barriers. Pupils will develop confidence, resilience, independence
and a sense of belonging through participation in the wider life of the school.

Disadvantaged pupils have equitable access to the full educational and
enrichment offer of the school, including trips, residentials and wider
experiences, with participation monitored to identify and address gaps. Where
Breakfast Club or North Stars provision is funded to address an identified
barrier, pupils demonstrate improved attendance, punctuality, readiness to
learn and/or engagement with school. Disadvantaged pupils benefit from a
broader range of experiences that support their confidence, independence,
relationships, resilience and cultural capital, ensuring financial disadvantage
does not limit their participation in school life.

All vulnerable pupils are accessing educational visits,
extra-curricular experiences and cultural capital events
and trips

A large majority (70%+) of vulnerable pupils’ access at
least one session per week of North Stars wrap-around
care




Activity for this Academic Year: 2026-27
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above

Teaching: Budgeted Cost: £tbc

actionable feedback. Particular attention will be given to whether disadvantaged pupils are
receiving appropriately ambitious, adaptive teaching and whether identified gaps in knowledge
and understanding are being addressed. EEF evidence identifies high-quality teaching as the
most important school-level approach to improving outcomes, including for disadvantaged pupils,
supported by sustained professional development, feedback and effective implementation.

Activity Evidence that supports this approach Challen
ge No’s
Addres
sed
EEF: Improving Mathematics in Key Stages 2 and 3; Effective Professional Development;
Maths consultant support — Mastery Learning (+5 months). Funding will provide specialist maths consultancy to develop
professional development, problem teachers’ expertise in teaching problem solving and mathematical reasoning, including effective
solving and reasoning, and modelling, questioning, representations and opportunities for pupils to explain and justify their 1&4
curriculum planning£00 thinking. The consultant will also work alongside Phase Leads to strengthen long-term curriculum
planning, ensuring appropriate coverage, sequencing and progression in mathematical
knowledge and skills. EEF guidance emphasises the importance of developing pupils’ problem-
solving strategies, using assessment to build on prior knowledge, and providing sustained
professional development that develops teachers’ subject and pedagogical knowledge.
Staff release time for Growing Great | EEF: Effective Professional Development; Implementation Guidance. Funding will provide
People professional development protected release time for teachers and relevant staff to participate in regular Growing Great
check-ins £00 People check-ins, with each member of staff working towards a specific professional 1to6
development goal linked to improving outcomes for disadvantaged pupils. Check-ins will provide
opportunities to review pupil evidence, reflect on the impact of changes to practice, receive
feedback and coaching, and agree appropriate next steps. EEF evidence highlights that effective
professional development should be sustained over time and include goal setting, feedback,
reflection and opportunities to embed changes in classroom practice.
Release time for Phase Leads and EEF: High-Quality Teaching; Effective Professional Development; Implementation Guidance.
Core Subject Leads to strengthen Funding will provide protected leadership time for Phase Leads and Core Subject Leads to
Quality First Teaching £00 support, encourage, challenge and hold colleagues to account for the quality of teaching and
outcomes for disadvantaged pupils. Leaders will undertake regular monitoring of teaching,
planning, books and assessment information, followed by professional discussion, coaching and 1to6




TA support to deliver Read Write Inc.

phonics £00

EEF: Phonics (+5 months); Teaching Assistant Interventions (+4 months). Funding will provide
trained TA capacity to deliver additional Read Write Inc. groups, enabling pupils to be grouped
according to their assessed phonics stage rather than simply by age or class. Regular assessment
and regrouping will ensure teaching is closely matched to pupils' precise decoding and phonics
needs. EEF evidence indicates that phonics is particularly effective when teaching is systematic,
explicit and accurately matched to pupils' current level, while trained TAs can have a positive impact
when delivering structured interventions.

2&4

HLTA support to deliver Mastering
Number in mixed-age classes £00

EEF: Small Group Tuition (+4 months); Mastery Learning (+5 months). Funding will provide dedicated
HLTA capacity so that pupils in mixed Year 1/2 classes can be taught Mastering Number in separate
year groups, enabling teaching to be precisely matched to the programme's year-specific
progression and pupils' mathematical starting points. This will provide focused teaching of number
sense, fluency and mathematical relationships, with opportunities for frequent practice,
assessment and immediate feedback. HLTAs will work closely with class teachers to ensure learning
is connected to the wider mathematics curriculum and that pupils requiring additional support are
quickly identified.

1&4

Dedicated Read Write Inc. Lead -4
hours per week £00

EEF: Phonics (+5 months); Professional Development; Implementation Guidance. Funding will
provide dedicated leadership time for the RWI Lead to oversee the effective implementation of the
programme, including accurate assessment and grouping, coaching and modelling for staff,
monitoring the quality and consistency of delivery, and providing weekly training and development.
EEF evidence indicates that systematic phonics approaches have a positive impact, particularly for
disadvantaged pupils, while effective professional development should include ongoing support,
modelling, feedback and opportunities for staff to develop and embed their practice.

2&4




Targeted academic support: Budgeted cost: £tbc

Activity Evidence that supports this approach Challenge No’s
Addressed

Utilise and train staff on a programme that EEF: Mastery Learning (+5 months). Purchase Wellcomm to provide diagnostic
identifies speech, language and assessment and structured, targeted intervention for pupils with gaps in 4&5
communication gaps and enables targeted | foundational mathematical understanding. This reflects EEF evidence around
language intervention. identifying specific gaps, carefully sequencing learning and providing additional
Wellcomm: £ support before pupils move on to new mathematical content.
Utilise and train staff on a programme that EEF: Mastery Learning (+5 months) and Mathematics Guidance. EEF evidence
provides diagnostic assessment and supports identifying gaps in mathematical understanding and providing carefully
carefully sequenced, targeted teaching to sequenced teaching and additional support. Number Stacks will provide 1&4
address gaps in mathematical diagnostic assessment and structured intervention to address gaps in
understanding. foundational number knowledge.
Number Stacks: £
Utilise and train staff on a programme that EEF: Using Digital Technology to Improve Learning. EEF recommends using
provides frequent, focused retrieval technology where it increases the quality or quantity of pupil practice and 1&4
practice in multiplication facts with facilitates effective feedback. TTRS will provide regular retrieval and deliberate
immediate feedback. practice of multiplication facts, supporting pupils to develop fluency and
XTables Rockstars: £ automaticity.
Utilise and train staff on a programme that EEF: Reading Comprehension Strategies (+7 months), Phonics and
provides targeted, individualised literacy Individualised Instruction. EEF evidence supports accurately diagnosing barriers
practice for pupils with identified reading to reading and matching intervention to pupils' individual needs. Literacy Gold 1,2&4
difficulties. will provide targeted, individualised practice for pupils with identified reading and
Literacy Gold: £ literacy difficulties.
Teaching Assistant support to deliver EEF: Teaching Assistant Interventions (+4 months). EEF evidence indicates that
targeted interventions outlined above £00 teaching assistants can have a positive impact when they deliver structured,

evidence-informed interventions to individuals or small groups, particularly when

TAs are appropriately trained and interventions are carefully linked to classroom 1,2&4

teaching. Funding will provide dedicated TA time to deliver targeted programmes
including WellComm, Number Stacks and Literacy Gold, alongside other
identified interventions. Provision will be based on assessment of individual
need, delivered regularly and monitored to evaluate impact.




Wider strategies: Budgeted cost: £tbc

Additional staff capacity to identify, monitor and
respond to disadvantaged pupils at risk of poor
attendance or persistent absence; individual and
family attendance meetings; personalised
attendance and reintegration plans; pastoral
support and meet-and-greet arrangements;
subsidised Breakfast Club places; and practical
support to remove identified financial or family
barriers to regular attendance.

contact and positive engagement with families where concerns emerge.
Support will include individual attendance plans and parent contracts, regular
meetings and reviews, positive recognition of improved attendance, and
practical support to address identified barriers. Where appropriate, the school
will work with Early Help and other external agencies and use formal
attendance procedures where supportive approaches have not secured
improvement. Evidence indicates that effective parental engagement is
strengthened through personalised, positive and two-way communication,
while attendance interventions are most effective when they respond to the
individual barriers affecting pupils and families.

Activity Evidence that supports this approach Challenge No’s
Addressed
EEF: Extending School Time (+3 months); Parental Engagement (+4 months);
Financial support to enable disadvantaged wider evidence relating to enrichment and removing barriers to participation.
pupils to access educational visits, residentials, | Pupil Premium funding will be used to remove financial and practical barriers
Breakfast Club and after-school provision that may prevent disadvantaged pupils from accessing the full educational and 7
(North Stars) £00 wider personal development offer of the school. Funding will subsidise or fully
fund curriculum-linked educational visits and residential experiences and,
where an identified need exists, provide access to Breakfast Club and North
Stars after-school provision. This will support regular attendance and
punctuality, provide additional opportunities for social interaction and
enrichment, and ensure financial circumstances do not restrict pupils' access
to experiences that enhance the curriculum.
Targeted support to improve attendance and EEF: Parental Engagement (+4 months); Supporting School Attendance. A
reduce persistent absence of disadvantaged targeted approach will be used to identify and address barriers to attendance
pupils £00 for disadvantaged pupils. Attendance will be monitored regularly, with early 6




Part B: Review of Strategy & Outcomes

Intended outcome

Success criteria

Review of 2024-25

Review of 2025-26

To increase the number of pupils at
ARE in the core subjects of
Reading, Writing and Maths so that
they are able access their age-
appropriate curriculum more
successfully

la. A large majority (70%-+) of pupils to
make better than expected progress in
R, W & M,

1b. A 10-20% increase in pupils being at
ARE in at least R, W &/or M

la. Pupils making better than expected
progress: 18% in reading; 29% in writing;
29% in maths

1b. 0% increase in Reading; 2% in
Writing; 6% in Maths

la. Pupils making better than expected
progress: 24% in reading; 33% in writing;
7% in maths

To increase the number of pupils at
Good Levels of Development in
reading in EYFS and age-related
expectations in KS1 so that they
are ready for the next stage of
schooling e.g. EYFS and KS2
respectively

2a. 90% of children finish the academic
year at the appropriate Read Write Inc
phonics level

2b. 90% of pupils achieve Reading ARE
in Reception

2c. 90% of pupils pass the Year 1
Phonics Test

2d. 90% of pupils are ARE in Reading by
the time they finish KS1

2a. 25% (3/12) finished the year at the
appropriate RWI level across YR & Y1

2b. 80% (4/5) achieved Reading Good
Level of Development

2c. 14% (1/7) passed the Year 1 Phonics
Test

2d. 50% (2/4) were ARE in Reading by
the end of Year 2

2a. 36% (4/11) finished the year at the
appropriate RWI level

2b. 17% (1/6) achieved Reading Good
Level of Development

2c. 40% (2/5) passed the Year 1 Phonics
Test

2d. 17% (1/6) were ARE in Reading by
the end of Year 2

To improve the vocabulary and oral
language skills of the children

3a. 90% of Pupil Premium children
achieve the Early Learning Goal in
Communication and Language (S,L,U)

3a. 80% achieved Early Learning Goal in
Communication & Language

3a. 89% achieved Early Learning Goal in
Communication & Language

To ensure that pupils that have
overlapping vulnerabilities are
prioritised

4a. Pupils who are both SEN and
disadvantaged make measurable,
sustained progress from their individual
starting points over the next three years.

4a. 21% (3/14) made measurable,
sustained progress

4a. thc% made measurable, sustained
progress

All pupils to be given the
opportunity to take part in a wide
range or cultural capital
experiences, including extra-
curricular activities, so that they
have greater personal development

5a. All vulnerable pupils are accessing
educational visits, extra-curricular
experiences&cultural capital events&trips
5b. A large majority (70%+) of vulnerable
pupils’ access at least one session per
week of North Stars clubs/wrap-around care

5a. 95% accessed educational visits/
experiences/events/trips.

5b. 7% accessed Breakfast club or Get
Active ASC

5a. 96% accessed educational visits/
experiences/events/trips.

5b. 71% accessed North Stars
clubs/wrap-around care

To increase the attendance
percentage of pupils so that they
access more teaching and learning

6a. A large majority (70%-+) of pupils
have better attendance than previous
academic year

6a. 58% (22/38) improved attendance

6a. 30.6% (9/34) improved attendance







